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Relational Inclusion blog #8: Hearing the Feelings

| seem to have slipped into starting these blogs with a day in my life - | hope that’s ok. (I only
get occasional snippets of feedback, but comments are always welcome.)

My mornings are always ‘interesting’. For those of you who don’t know me, | have three
children (9,7 and 4), a cat and a chameleon. This morning two things of note happened.

Time is tight and, on our way out of the house, my middle daughter announced she hated
her lunch box. The old me was ready to pounce with: “Do you know how long it takes your
mum to get your lunch ready? Do you know how hard it is to get three packed lunches
ready? We're going to be late for school etc etc.

However, this time | managed to practice the pause. Her lunch box is this fancy plastic thing
with all different compartments. What she went on to explain was, “It’s just it’s really hard
for me to open all the different compartments and sections.”

We forget as grownups what being 7 is like. | can’t begin to imagine the rush and hustle and
bustle of a 7-year-old’s lunch time. The last thing she needs is a lunch box she can’t actually
get into. | rarely think about the difference between my hands and those little hands a
seven-year-old has.

So are we really listening and what are we hearing - their voice or our adult thoughts?

The second point of note happened at school drop off. This morning, as | walked out of their
school (I generally have to carry my little boy in) | half overheard a conversation between
another mum and one of the staff at the gate. | wasn’t really paying attention. She said
something like: “He hates breakfast club but | have to get to work.”

| looked at the little boy standing next to her, but he didn’t seem overly upset. As | looked
up another little boy, maybe he was 8 or 9, was walking towards me, and he looked me in
the eye and said, “Stop staring at me you idiot.”

| automatically replied, “oh dear, those words aren’t very kind.’

Equally I could feel my own nervous system respond. My old instinct wanted to say - how
rude - you are 9 - how dare you talk to me like that.

The ‘new’ me wanted to stop, get down to his level and say, “Oh dear. I'm wondering if
you’re not feeling so great this morning.” - | had to stop myself - he’s not my little boy and
it’s not my school. Obviously, this was the little boy the mum was talking about.

As | drove away, the old me wanted to wind down the window and tell the mum how rude
her child had been to me. The new me wanted to help this mum who needed to get to work
and this dysregulated little boy who was clearly not having the most settled start to the
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day. Another me wondered when and how we got to a point that children were so unhappy
first thing in the morning that they would talk and act their feelings to a total stranger.
Maybe they always have.

What it did make me think was: are we really listening to what children (and adults) are
saying? And if we are listening - are we hearing the feelings behind their words; are we
hearing our own potentially triggered feelings behind their words; or are we being truly
curious about ourselves and those around us?

This week’s gathering of quotes are intended to encourage reflection (a bit like my
morning)- how can we look at things differently and help the young people become who
they are supposed to be?

1) Inclusion isn’t just inviting someone to sit at your table.
It is believing they belong there. (unknown)

2) We need to get the idea out of our heads that education is limited to something we
do with a book, paper and pencil. (unknown)

3) Do you want them to listen or sit still?
You can’t always have both. (the therapist parent)

4) You can’t punish a child into acting like an adult any faster than you can punish a
caterpillar into being a butterfly. (Shatana Austin-Sparks)

And let’s try to remember what it was like to be a child:

Explain the why. When you say no.
When you ask for a task to be done.
Children can’t learn why

something is necessary or

build skills just by hearing

“because I said so”.

Giving reasons will create
a better understanding,
build mutual respect,
connection and trust.

THREE LITTLE BIRDS-RAISING
KIDS ON THE AUTISM SPECTRUM
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If we can reflect, then we can help our children become reflective and that might just
change the world. My quote to print and pin on your wall this week is below:

66

| have learned that while we cannot control
all of the chaos that is going on around us,
we do have an important responsibility and
opportunity to raise the next generation of
people who will influence positive change
that will ripple throughout the world. We
have the ability to create supportive
spaces that can empower the next
generation—giving them confidence, the
ability to think critically and develop
physical literacy that will empower them to
navigate this complex world.

Jeffrey Lindstrom
~ “Play Spaces as an Antidote
REAS, to our Chaotic World”
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WHAT IS CO-REGULATION?

A Guide to Nervous System Harmony
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My article for this week is an interesting summary of the Top 5 Neurodivergent-Informed
Strategies:

Top 5 Neurodivergent-Informed Strategies

If you find the Relational Inclusion blog useful, feel free to share with your networks.
If you would like adding to the mailing list please email Hannah:

h.holt@ambitioncommunity.uk

Our book, Educating Everyone: An Introduction to relational Inclusion in Schools comes out
in March and is available to pre-order here:

EDUCATING
EVERYONE

An Introduction to Relational
Inclusion in Schools

ANTHONY BENEDICT
AND ALAN BRAVEN

Thanks for reading

Anthony Benedict

CEO Ambition Community Trust
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